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®While many Native American peoples were 
and continue to be present in North Texas, we 
pay special respect tonight to the Wichita tribal 
people, upon whose historical homeland TCU 
sits.¯ Once the monument was completed and 
dedicated in October 2018, the monument­s 
text served as a sort of unoǯcial university land 
acknowledgment, with many people on campus 
using it as such. When TCU­s Native American 
Advisory Circle was established in Fall 2020, it 
almost immediately recommended creating an 

oǯcial university Land Acknowledgment. The 
Circle created a draft text which was sent to the 
administration. In April 2021, the Chancellor­s 
Cabinet approved it without changes. The 
university­s Land Acknowledgment incorporates 
the monument­s text, reǮecting how the two 
are connected both historically and textually.  

Teaching Suggestions 
1. DIVERSE FIELDS: 
TCU­s Land Acknowledgment and Native 
American monument are relevant to many 
disciplines taught at TCU. Their relevance 
is not conǬned only to those Ǭelds directly 
related to Native American Studies. With some 
forethought, they can be eǪectively integrated 
into wide-ranging course assignments and 
discussions. Some general examples include:

° The Land Acknowledgment can be used 
	 to guide Business students in 
	 understanding how Western values, systems, 
	 and processes have shaped how we interact 
	 with the land. It can also be used to introduce 
	 students to other ways of understanding 
	 and interacting with the land and with 
	 peoples who hold diǪerent views. Given the 
	 land­s centrality to human existence, 
	 students going into any Ǭelds that interact 
	 with the land (such as Real Estate or Energy) 
	 will Ǭnd the Acknowledgment particularly 
	 instructive.

• History students can use the Land 
	 Acknowledgment to uncover the historical 
	 processes and powers at work in what we 
	 now call the Dallas-Fort Worth metroplex and 
	 how these processes and powers shaped 
	 this land and, in turn, were shaped by the 
	 land. For example, students might study 

the centrality of the land in shaping 
interconnections between Native 
Americans, white colonizers, Black and 
Mexican American peoples, and how 
diǪerent powers exerted control through 
systems related to land redistribution and 
cultivation, slavery, religion, education, law 
formation and enforcement, and policing 
entities such as the Spanish, Mexican, 
and U.S. armies, Texas militia, and Texas 
Rangers. See, for instance, the Texas 
Observer­s article on the Lipan Apaches, 
®Labeled ¬Hispanic­¯ (July 6, 2022).  
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https://www.texasobserver.org/labeled-hispanic/


° The Land Acknowledgment can be an entry 
	 point for STEM students to consider how 
	 diǪerent understandings of the land shape 
	 interactions with it, as well as how Native 
	 American and Western understandings 
	 and technologies can collaborate to solve 
	 pressing contemporary issues. Remember, 
	 Native Americans have for millennia been 
	 leaders in what we now call the STEM Ǭelds.

° The Land Acknowledgment can lead 
	 Environmental Science students to learn 
	 how traditional Native American ways of 
	 understanding and relating to the 
	 environment are relevant in addressing 
	 serious environmental issues, especially 
	 regarding sustainability challenges. 
	 It can also lead to creating respectful 
	 collaborations with Native American 
	 communities. 

° The Land Acknowledgment can be used 
	 by Fine Arts students to stimulate artistic 
	 thoughts and expressions. For example, 
	 students could analyze the visual and 
	 material symbolism of the monument and 
	 think about how it connects to traditions in 
	 Nativľtiic  
 think about hd
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	 Associate Dean of Diversity, Equity and 
	 Inclusion as well as the Director of the 
	 Indians Into Medicine (INMED) and Public 
	 Health Programs at the School of Medicine 
	 and Health Sciences at the University of 
	 North Dakota.

• Student athletes can learn why 
	 Native American mascots are oǪensive 
	 and inappropriate by understanding 
	 experiences referenced in the Land 
	 Acknowledgment. Native American 
	 mascots grow out of and are expressions 
	 of experiences such as colonization, 
	 forced assimilation, and violent 
	 taking of land. Reading or posting the 
	 Land Acknowledgment before athletic 
	 competitions and events helps create a 
	 positive environment for discussing and 
	 understanding these experiences. 

° The Land Acknowledgment can help 
	 English, Literature, and Theatre students 
	 better understand issues and viewpoints in 
	 works by Native American authors, critique 
	 works by non-Native authors, analyze 
	 the rhetoric of the monument, and prompt 
	 creative expressions that are culturally 
	

https://americanindian.si.edu/nk360/informational/land-acknowledgment
https://americanindian.si.edu/nk360/informational/land-acknowledgment
https://www.teachingforchange.org/wp-content/uploads/2021/10/NMAI_Land_Acknowledgement_Takeaways_2021.pdf
https://www.teachingforchange.org/wp-content/uploads/2021/10/NMAI_Land_Acknowledgement_Takeaways_2021.pdf
https://www.usatoday.com/story/news/nation/2021/10/02/native-americans-recognized-tribal-land-acknowledgments-grow-in-us/5899773001/?gnt-cfr=1
https://www.cbc.ca/news/indigenous/land-acknowledgments-what-s-wrong-with-them-1.6217931
https://nativegov.org/news/beyond-land-acknowledgment-guide/
https://www.contemplativefrogs.com
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• Appropriation: For example, how has TCU 
	 used Native American lands and cultures 
	 to further its own goals and those of its 
	 employees and students?

Line 2: “It is a space we share with all living 
		  beings, human and non-human.”  
°	What humans (individuals, groups, 
	 communities) do we share this space 
	 with now and historically? How has this 
	 space historically been shared by humans? 
	 What are appropriate ways of sharing this 
	 space among diverse groups of humans?

°	What non-humans (animals, plants, 
	 insects, rocks, water, etc.) do we share 
	 this space with now and historically? 
	 How has this space historically been 
	 shared with non-humans? What are 
	 appropriate ways of sharing this space 
	 with non-humans?
 
°	If we share this space with humans and 
	 non-humans, do we share its beneǬts? 
	 Have students examine the speciǬc 
	 systems and processes that create and 
	 distribute the beneǬts of this space and 
	 place.  
 
° What constitutes a living being? 
	 Who makes this determination? 
	 How do Native Americans traditionally 
	 understand what constitutes a living being 
	 and how does this compare with Western 
	 notions?
 
° See also lines 4, 5, and 6.

Line 3: “It is an ancient space where 
		  others have lived before us.” 
° What do we know about those ancient 
	 ones (human and non-human) who have 
	 lived in this space before TCU?

°	What is the relationship or connection 
	 between the ancient and the 
	 contemporary in this space? 

	 As relative newcomers, how have we 
	 transformed this ancient space into a 
	 modern one?

° How do Western ways of understanding and 
	 relating to the ancient compare with traditional 
	 Native American ways? What roles do elders, 
	 stories, community knowledge, history, and 
	 science play in shaping our understandings? 
	 How do Western linear notions of time 
	 inǮuence our relationship to the ancient nature 
	 of this space?

Line 4: “The monument created jointly by 
		  TCU and the Wichita and Affiliated 
		  Tribes reminds us of our benefits, 
		  responsibilities, and relationships.”

° Have students develop a model for working 
	 with the Wichita and Aǯliated Tribes or 
	 other Native communities based on relevant 
	 course topics or related Ǭelds and professions. 
	 What knowledge and skills will students need 
	 to successfully work with Native American 
	 communities and individuals?

Benefits: 
° How do Native Americans, 
	 in general, and the Wichita and Aǯliated 
	 Tribes, in particular, beneǬt from the place 
	 and space inhabited by TCU in comparison 
	 to non-Natives? What does this suggest about 
	 the nature of social, political, and economic 
	 power? Connect this discussion with line 1.

Responsibilities:
° TCU was founded in 1873 and its residence 
	 in its three historic locations (Thorp Spring, 
	 Waco, and Fort Worth) was made possible by 
	 actions and processes put in place prior to its 
	 existence. On May 24, 1841, General Edward 
	 H. Tarrant led a group of Texas militia who 
	 attacked Native Americans living along Village 
	 Creek (located in what became Arlington) and 
	 drove them from this region. Soon colonists 
	 arrived and began developing what became 
	 the Dallas-Fort Worth metroplex, including 
	 creating systems to redistribute these 
	 lands to non-Natives. 
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	 TCU has beneǬtted from this violent 
	 removal and subsequent land redistribution. 
	 Does TCU, therefore, have responsibilities 
	 to Native Americans? If so, what are those 
	 responsibilities? Or, does the passage of time 
	 lessen its responsibility as a beneǬciary of 
	 violent processes predating its existence? 
 
° The preceding questions apply to all non 
	 Natives living in the Americas since similar 
	 experiences and processes played out 
	 throughout North, Central, and South America. 
	 This is an opportunity to explore with students 
	 what it means to be perpetrators, heirs, 
	 and beneǬciaries of such actions, and what 
	 responsibilities arise from these positions. 
	 Non-Natives often refer to themselves as 
	 ®allies¯ of Native Americans. What, then, does 
	 it mean to be an ®ally¯ to Native Americans? 
	 Grounding these discussions in speciǬc 
	 places and experiences can make them 
	 more robust and pertinent.

 Relationships: 
• The Land: Thee them 

https://ncai.org/policy-issues/land-natural-resources
https://repository.tcu.edu/handle/116099117/11726
https://repository.tcu.edu/handle/116099117/11726


https://repository.tcu.edu/handle/116099117/13376
https://repository.tcu.edu/handle/116099117/21309
https://repository.tcu.edu/handle/116099117/11054


	 kinds of knowledge it transmits (including 
	 what Westerners call science, religion, 
	 environmental, history, etc.). Explain how the 
	 land acts as sacred text as compared to the 
	 land serving as an economic commodity or 
	 political possession.

Line 7: “We respectfully acknowledge all Native 
		  American peoples who have lived on 
		  this land since time immemorial.” 
° This line can help highlight the diversity and 
	 vibrancy of Native Americans, their cultures, 
	 and experiences. Who are the Native American 
	 peoples who have lived and are living in what 
	 we now call the Dallas-Fort Worth metroplex 
	 and north Texas? How has their presence here 
	 developed since time immemorial? What 
	 do you know about them and their cultures, 
	 values, and experiences? How has TCU 
	 interacted with them directly or indirectly 
	 through its curriculum and other means? 
	 Have students interpret today­s Dallas-Fort 
	 Worth metroplex within the context of 
	 sustained Native American presence here. 
	 While it would be diǯcult to list all Native 
	 peoples who have connections to north Texas, 
	 these include the Wichita and Aǯliated Tribes, 
	 Caddo Nation, Kiowa Tribe, Comanche Nation, 
	 and more.

° What was the Indian Relocation Act of 1956 
	 and how has it contributed to the growth of 
	 an urban Native American community in north 
	 Texas? How does it reǮect continued eǪorts 
	 by the U.S. to assimilate Native Americans? 
	 Today, over 70,000 Native Americans from 
	 a variety of tribes live in north Texas and 
	 many can trace their presence here back 
	 to Relocation. Students can learn about the 
	 vibrancy of contemporary Native American 
	 life by identifying a local or national Native 
	 educator, writer, creator, entrepreneur, or 
	 leader living today and putting something 
	 they have said, written, done, or created in 
	 dialogue with TCU­s Land Acknowledgment. 
	 What commonalities do the two share?  
	 What divergences exist in their visions?
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° Greg Sarris (Becoming Story, pg. 164), 
	 reǮecting on his tribe­s (Federated Indians 
	 of Graton Rancheria) long residence on
	 lands located in what is now called 
	 northern California, asks, ®Time 
	 immemorial? The oak trees, along with 
	 their bay laurel neighbors, have been here 
	 forty million years.¯ Using Sarris­ quote 
	 and this line of the Acknowledgment, 
	 have students study and reǮect on 
	 the meanings and implications of ®time 
	 immemorial.¯ There are opportunities here 
	 to study Western conceptions of time in 
	 comparison to traditional Native American 
	 ones, the relationships and interconnections 
	 between time and place, and how these are 
	 expressed in human societies and cultures. 
	 Historic and contemporary maps are an 
	 excellent way to study these relationships 
	 and expressions. This is also a good place 
	 to include the oldest oak tree on campus, 
	 which the class of 1912 transplanted from 
	 a nearby grove of oaks. See, ®

https://www.mprnews.org/story/2019/11/04/uprooted-the-1950s-plan-to-erase-indian-country
https://magazine.tcu.edu/summer-2018/oldest-tree-tcu/#:~:text=In%20the%20middle%20of%20campus%2C%20west%20of%20University,tree%20was%20once%20anonymous%2C%20said%20Provost%20Nowell%20Donovan.
https://magazine.tcu.edu/summer-2018/oldest-tree-tcu/#:~:text=In%20the%20middle%20of%20campus%2C%20west%20of%20University,tree%20was%20once%20anonymous%2C%20said%20Provost%20Nowell%20Donovan.
https://magazine.tcu.edu/spring-2021/tree-walk-campus/
https://magazine.tcu.edu/spring-2021/tree-walk-campus/
https://wichitatribe.com
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